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the introdyctory chapter, chapter 2 provides a brief perspective on

the growth and current. status of career education-in the nation ‘and
in Connecticut, -as well as' prbpiding a working definition .of-career
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¥ evaluation procéss in career education,_ suggesting guidelines for

“development of evaluation procedures as ah-integral part of the
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The guides‘ :

*Tocal school districts in complying with the legislative mandate. The titles of the

guides correspond to the subjects” which Section.10-16b requires all school
. districts to offer their students: the arts; career education; consumer education;

-

¢

" .+ Foreword

. s, 13

P, ' A
(I . hS / .
« .

. 'Connecticut has & strong commitment fo equity ‘and excellence in public educa-

tion. The' Comprehensive Plan for Elementary and Secondary Education, 1980-
1985. embodies that commitment. Now this guide to’ curriculum developmerit;~
parh\of .a series, is one of the ways in which the Statq@a;d- of Education is
carrying out that commitment. T ’\

This concern for equal educational opporttmity. dominant in the 1970s an§ .
continuing into the 1980s. has been expressed in a numbef of notable actions %
' . Y .

X -
_The State Supreme Court's historic schogl finance reform decision (Horton
. . Meskill. 1978) led to Connecticut's educational equity legislation )
. 2 . . / - -

o
A v, e ¥

Statutes growing out of this concemn for educatidnal equity are Sections .
10-262¢, 10-262e and 10-16b of the Copnecticut General Statutes. Sec-
tions 10s262¢ and 10;262¢ alter pubtic school funding practices, more
- thgn ,@%}ubling state support qver a five-year period and setting a required
misignsm Sxpenditure per pupil in each school district. Section 10-16b -
SPeci s ec{ucationa?progra?ns which must be offered in all districts; with
the requirdment tha they be.“planned, ongoing and systerpa(,c.:,’,. v

In €_:on'rfe"cticJt’?’éogmprehensibe lan fdy Elementqgy apd Secondary Ed-
ucation, 1980-1985, submitted Yo the Gerieral Assembly in 1980, ‘the
State Board of Education pledget] to offer local school districts a greafer
tevel’ oftechnical assistance and Yot positive leadership in’ planning, -
implementing and evaluating school programs. .

ve

e been develobed to provide tangible assistance and support to

. health and safety; language arts, including reading, writing, dtammar, speaking
and spelling; mathematics; physical éducation; sciene; social studies, including,
but nof limited to, citizenship, ‘economics,'geography, government and history;

* *and, -atleast on the secoridary level, one or more foreign languages, and voca-

_tional education. The goals and pbjectives set forth in each of the guides relate to




. - \ ) ) t
) the statewide goals endorsed in the Comprehensive Plan, namely, mdtivation to
. . leam, mastery of the basic skills, acquisition of knowledge; competencen life skills’
- e ) *and understanding of society’s values. .

.
°

. AGuide to Curriculum Development in Cdreer Education emphasizes the impor-
s ——-  +tanceof providingall students with opportunities to leam about thecareer options *
. ‘ opep to them and of helping them to choose a suitable life work. Career educa-
. ) . tion, infused into all subject aréas, is an integral part of daily school activities. In the
. 7 early years, students begin' to develop an‘awareness of the world of work and its®
diversity. This awareness grows as students progress through the elementary artd -
middle grades and into high school. Career education, however, does more than .
prepare: students with the knowledge and skills they will need in future jobs.
., Through firsthand experiences outside the classroom, career education helps
) \sh;dents to identify their aptitudes'and interests and to make realistic choices of °
. “professions and careers which they believe will be personally fulfilling and for
. which they wish to prepare. - N .

-

-

. . «  The State Board of Efucation curriculum guides are not mandated courses of - >
. \ study for any student or any grade level. Each is intended solely to assist local
" district educatdgs in the development of currictla.-Each guide reflects the think- .
. ‘ ing and experience of an array of experts in its subject area who become, through N

. this document, an important resource to local district educators. . - )
- ~ : ‘ E ‘ P ' t

! . . . The Connecticut State Boardpf Education frequently has expressed its conviction

ve - . that the.diversity of the state’s public school system is one of its great strengths.

, A .. Students, schools and communities do not have identical educational needs;

o ) . imposinga standardized curriculum wouldimpair, hotimprove, leaming opportu-

) ) nities for students. - ' : ‘ )

- -
2 )

. . 2

TI* . Itis important for local district educators to keep the positién of the Board in mind
as they use this guide. There if'much of valtie here which can be usedto

\ " strengthen instructional practices and promote excellenge in the curriculum de-
%“fj . ~ velopment process. But these ideas can only enhance, ndt replice, the creativity,
7 * talent and commitment of the people in our local school districts who use this- *
. . v guide. . . ¢ -
o N ) ' .o N
. - / v
. . . - .
. X . , . Mark R. Shedd v
. . : . FEEES \ N Commissioner of Education
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- Preview of the Guide 1 R

-~

- A Guide to Curriculum Development in Career Education hag been prepared to . -
assist both those who are assigned, and those who volunteer, to wiite or revisea , . e

.comprehensive career education curriculum that will meet the needs of the local . '
school district. It has been designed to help each school district meet a require- ’

ment in General Statute 10-16b, which states that “In the public schools (of
Connecticut) the program of instruction 'shall include . . . career education.” In .
addition the statute requires that eacheschool district shall Ye able to appropnately o
demonstrate that career education is “ . . planned, ongoing, and systematic.””

Leadership responsibility fog developing or revising a career education cur-
riculum is critical to the success ofany program achievement, in this area.

Local superintendentgare encouragéd to assign this responsibility to a.cur- .
, riculum supervisor, ap individual who is most knowledgeable about the peda-
gogical constructs of a good cumzjculurh. Thisleadership responsibility also may be
shared with that stalf member who coordinated the development of a local action
plan for career education requested by the State Board of Education. In many
school districts, this individual has continued on a part-time or full-time basis to
coordinate implementation of the action plan. It is this local career education
coordinator who probably has the best grasp of the concept of career education 9%
and is most knowledgeable about turrent practices. The coordinator, therefore,” .
should be able to assist in the development of a comprehensive curriculum for
career education that will meet the needs of the local school district. lven more
. important, a ‘career education coordinator can prove invaluable in assisting the v . .
local faculty in implementing tite career education curriculum. . s

*  ltis.axiorhatic tha?a good curriculun cannot be created in a vacuum. The

.,\ development of an efféctive comprehensive career education curticulun calls for y

i

~

extensive participatfon by tqachers,- other staff members, and many others. .

Teachers in all disciplines and at all gradé levels, school administrators, sc o?)l ‘
counselars, parents, students, representatives of the local school board and o the

) corrrfl'_munity can contribute a great deal through appropriate committee participa- ..
tiorf. . g

¢ ¢ . -
¢ W It'is anticipated that this guide will also assist the local stiperintendent of

‘

schools and the local boatd of education to fulfjl their responsibility for the ap- .-
* proval.of a curriculum that meets local needi,. well as state requ'}rements.
. - . N 4

'Q. .7 -

\'a.
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Purposes .of the gulde
. S . !
. o The gmde can provide dnrecﬁon for those who are developmg a comprehensive

local curmitulum in career education by identifying the elements of career educa-
tion and pr%dmg a framework for the teachmg/leammg process . ’

‘
© . ’

Specifically, it is anticipated that this guide wnll assist all‘who are 1nvolved in
the curriculum development process to
s K LA
® express clearly the concept of career education; '
. ® define acceptable career education program goals m mof re /egnt
- leawner dutcomes;
® promote an understanding of planmng, 1mplementat10n and evaluatioh
techniques for the career education teaching/lgarning process;
® organize the cumiculum into developmental stages utilizing the sequential
o components of career educatiog;
¢ identify goals and objectives that are compatible with the growth and
~ .. maturty of students at each developmental stage of careey education;
® provide samples of career education practices at each developmental stage
. and stimulate the creativity and ingenuity of teachers and others to develop
‘ their own teaching methiods and career education activities, and - &
& identify resources, personnel, facilities, and materials considered essential
for the development and 1mplementat10n of.a local career education
- ~curriculum. "o .

Use of the guide

Ideally this guxde can be used as a reference manual for mfommatxon about the
elerments ofl career education and suggestions for a framework within which a
comprehensive career education éliriculum may be developed. It also.may be

y used as a source book that suggests,some goals, objectives, and a few samples of
teaching procedures for the developrr\ent of a local curriculum in career educa-
tion. . . . .

~In some school districts it may be used as a handbook, or as a text, for
prefiminary workshops intended to orient working committees in the concept of
career‘educahon and to help them 1dent1fy thenr roles and functions. )

PN

An overview of the content . N
Y - )

_ Chapter 2 provides a brief perspective’on the growth and current status of career

! education in the nation and particularly in Connecticut. A working definition of
~—  career tion is provided. Wide acceptance of the need for carggr education in

] a comprehensive edu%ahonal program is evidentin the currerit legislative and ed-
. ucational intgrest in developing career education.curmicula. A\statement of

major goals of career edycation and their conversion into leamer, outcom -,

cate how career education proposes to meet the pressing need to prepare Y¥th

more adequately for work that is meaningful, productive, and ‘self-fulfilling.
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Chapter 3 relates to the cumriculum development process. It identifies some

of the spegial-considerations inherent in the development of a local comprehen- |’

sive~career education cumiculum guide. It suggests procedures for determining
local career edycation needs and offers an organiational structure of committees

¢ to develop thedocal curriculum. R .

A <
.
. .

. Chapter 4 offers spetific guidelines for developing the teaching/leaming
process in career education. It suggests that a Jocal Ki- 12 cumicutum present the
cantent of career educatian in five sequential stages. It then provides some ex-
amples of career education leamer outcomes, performarice objectives and sam-
ples of teaching strategies f%r each of theMive developmental stages.

Chapter 5 addgesses the evaluation process in career education. Jr'suggests
guidelines for development of evaluation procedures as an integral
career education cumculum. )

. . Q\\ ) -

.Chapter 6 deals with the resources and facilities that may be used advan-

tageously both4in the development and implementation'of a local cymiculum in
career education. \

it of the

-

r . ’ N
. f

| Philosophy and Goals
- of Career Education

., _
LI * : 4

Career. education is a relatively new concept in‘our schools. It was first brought to

the attention of educational administrators in 1971 by Dr. SidneyR. Marldnd, Jr., -

" then the U.S. Commissioner of Education, at a national conference of school
.~ administrators. The cancept was later endorsed by the National Council of Chief
. . State School Offiters. Currently it is reported that career education activities have
been initiated in virtually every school district in the nation. l o~
. i

o <

N\ -~ -

’

. Perspective on career education
In Connecticut career education has been firmly established through the leader-
ship of the State Board of Education. In the implementation of alegally mandated

~ master plan for vocational and caredr education, the State Board of Edytation in

IS 5 , 0

3 T, 3
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¢ . « " - FY 1977 requested every local education agency to submit a policy statement
. conceming career and vocational education and soon thereafter to submita plan
t : _ of action fer implementation of the policy statement . . s |
L *~The State Legislature, in it effort to assist local school districts in their -
. " planning and implementation of career education, appropriated a total of $1.5 |
o million to be distributed equltably among the school districts of the state dunng the
‘ ) ﬁscal years of 1979 and 1980 " ~

- v

A limited aimount of fundmg also was made avallable through the {J S. Office

» of Career Educatien for state leadership activities and for the deveé:ment of

- _ model career education programs. This'has stitnulated a remarkable &mount of *
" local career education activity within the state and a considerable amount of local
_funding for development and implementation. The current picture of career ed-

) " + ucation in theschool districts of Connecticut reflects a general awaréness, of the
S a . concept of career education. The initiation of worthwhile career education activ.
” ities at different grade levels is encouraging. 'Considerable assistance has been

oo provided through the establishment of regional career education resource units
SRS : within each of the s1x regional educational service centers. - A

Ll

Recently, in an effagt to provide *. . . equity in education.” the State Legis- .

. lature adopted General Statute 10- lf;b and therewith made career education a =
' : mandated offering in the local programs of instruction- In addition to mandating
o the inclusion of career education. this legislation requires the State Board of
\ _ Educationto **. . . make available curriculum mategials and such 6ther materials

as may assist local andregional boards of éducation in developing career educa-

tion” (as well ds ten other instructional brograms) A Guide to Curriculum

) Development in Career Education is intended'to provide material that will assist, <
(I €. local school districts develop a c&reer education cumculum thati 1s comprehensive

< ) . . : and is *. . . planned, ongoing and systematlc : . ) .

¢ ¥ . .

.

- What is care:;,education? _ v ,
. : ‘Adefinifion of career education prowded in the Connecticut st}te plan for career ,
educanor) states

Iy . . m\ﬁeducaﬁon is the totahty of learning experiences by which . ‘
", each idividual becomes aware of and explores self and the world X
° of work; as a result, each individual continually makes and tests de- * s
) . cisions; plans an education; prepares for, enters, and makes pro: \
’ . gress in his ¢r her chosen life’s work.
' o A ‘totality'of leaming experiences” emphasizes the fact that careereducanon r
- * is a concept rather than a'single program. It is a concept made up of many

L *programs which are infused into and become an integral partof all subject areas:

. d;@mcept is more dlfftcult to define than a program. There have been raany
€~ . nati state, regional, and local effor? to_provide a succinct, comprehensite
: - definition of career educatian. Most, mcludmg the state definition, tend to describe
T rather than define the concept. However, upon careful analysis of more tha 0 -

¢ . such definitions, it can be reasonably concluded that all efforts describetareer ed-
. . ) ucation in similar terms. . . Cy

- L

.‘

o




. Career education is “gd;ji:?ition for working,” significantly coordinated with
_“education for leaming’ and. “educatién for living.” It i§ preparation for work,

7. 7 “work that is meaningful, productive, an self-fulfilling.”” Career education is fur-
ther described as a teaching/learning process sequentially organized to provide
education for the career development of all students at all levels of leamning. It is
lifelong leaming. It is an essential component of “education for leaming” as well _~

as “edycation for living.” .

z

Why teach care.e; education? .

“Life is always insipid ‘to those who have no great ‘work at
hand, or no lofty aims to elevate their feelings.” .
This maxim of Dr. Horace Bushnell, noted Connecticut tﬁeologian and
\_ .writer, expresses the basic philosophy of career education. It is to this end that -
career education suddenly has become significant in educatiopal’circles. '
Every local educatjéri‘agency in the state, at the request of the State Board of
Education, has submitfed a policy»statement on career education. An analysis of
_these policy statements indicate that all of them point in the direction of Dr.
‘Bushnell's aphorism. .
Twentieth ceptury society has venerated education. The importance of
learning has dominated our successes and our failures. Accordirigly, it is under-

"+ leaming.” However, there has been & growing realization -that in our rapidly
. changing, highly complex, technological society the eddpational horizon must be
extended and should encompass education for leamning, education for working,
and education for living. Career education has become a significant contributien

to extending education toward this broader horizon. :

“+ More than a decade ago, Dr. Sidney P. Marland, Jr., motivator of the current
career education movement, reported that approximately two and one-half mil-
lion young men and young women each year move to the next step in their lives,
either totally unprepared or, at best, il! prepared fo enter the world of work, -

The social and economic chaos created by the inability‘:of SO many yduth to

ployment, welfare costs, widespread crithe, delinquency and drug addiction
* represent only the tip of the iceberg. The mounting ngoral, ethical and social
degeneration in qur society and the waste of human talent is incalculable.

IS 4

Our complex sogiéty has altered the traditional means by which adolescents,
become wérking adults. In the past youth Were surrounded by, and early involved
in, work. Our rapidly changing, highly complex, technologjcal society has shifted
more responsibility for career selection, planning, preparation, and entry from the
{  parent and hame environment to teachers apd a school envirohment.

v "
In ifs philosophy and in ¥ goals career education addresses these critical
“issues. Some authorities have cited career education as ““a vehicle for the reform

of education.” L .
. ".( ’ -
v ‘x N
- . L)
< é; ; . )
LY P ' ’ T L L4 ;
h\_‘_;-’. ‘ ’

make a successful transition*from education to work is alarming. Youth{unem- > '

-~
.

standable that the primary focus of education has been upori *‘education for Y

D
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Major goals .

, T ' .
The three major goals of career educafion indicate the dlrectlon by which career
education attempts to assist youth in meeting their needs i a highly téchnological,
rapidly changing society. The major geals of career education state that as a result
of the career educatlon teachmg/leammg procgss:

. each student will gain realistic information about self and develop apositive «*

sglf concept that reflects a realistic self-appraisal of personal aptitudes,
interests, ahd values;

® each student will gain realistic information about the warld of work infor-
mation that is meaningful for choosing, planning, and preparing for a

career, and
K ~h£ach student will acquire skills that are essential in the decision- makmg
- 7 process. A

.-
Learner outcomes ’ S .

Indicators of the achievement of the major goals of career education can be
identified as leamer outcomes. The foltowing leamer outcomes have been used
by thé State Department of Education to assegp the progress of career education
within the state. This progress was surveyed by a statewide project entitled
“Connecticut Assessmept of Educational Progress:.” The leamer outcomes as--
sessed in this project are described below.
. : S I
_—

Students are able-to:

@ seek knowledge of and act upon personal aptitudes,'interests, and values

® demonstrate a realistic attitude toward others and werk;

® demonstrate nonstereotypic attitudes toward opportumtles and career
choices; -

° demonstratemterpersonal skills'gad knowledge of personal responsibilities
important in work environments;

® demonstrate effective job-hunting and job-getting sknlls

® show awareness of factors that constitute success and satisfaction in a job
(i.e., job-keeping skills); v

L demonstrate a knowledge of effective skills for job mobnhty .

® show awareness of sources of mformatlon about occupations and- ;ob
opportunities; > -

® possess accurate information about a number and variety of occupahons
including their characteristics and requirements; , .

. ®recoguize the relationship of a broad range, of leagning expenences to

career aevelopment .

® define ‘terms Yelevant to the Umted States economic system, such- as
unionism and the free enterprise system;

® relate the Uniited States e¢onomic system to work;

®.demonstrate consumer skills related to work situations;

® recognize the importance of decision-making in hfelong career planning,
and relate personal characteristics and lnformatlon about the world of work
to these decisions, and o

® demonstrate decision-making skills as they relate to the world of work (i.e.,
gathering information, weighing altemanves determining strategies, and
evaluatmg outcomes). . .

‘e
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. These suggested learner outcomes maéfbe adopted, adapted or revised by .
the local schogl district in developing the teaching/leaming process in career

education. .-~ Wi

4

-

~ -... 7+ The Curriculum
. . Development Process

A

‘This chapter discusses some factors that may riaqj%ire slbecial cghsideration in the
development of a local comprehensive career education curricpilum. Other factor:
« (thatneed to be considered are general enough to be applica e to the cum'culurZ
development process of all subject-areas. Thede general*considerations are in-
cludedirf a companion document éntitled A Guide to Curriculum Developrient:
Purposes, Practices and Procedures. ...
v /‘ " *

‘-

L3

: - ’
Special considerations - .
The following are some of the special considerattons in the development of alocal
career education cumiculum. . .

. Start-up budget. Of the 11 subject areas legislatively mandated for all

.school districts, most are normally funded-as an integral part of the local anniual

budget. The development of a cumicalum in Career education now imposes a
burden that heretofore was not includled ip local budgets, In fiscal years 1979 and

__ 1980, Tmodest amount of incentive grant funding was appropriated under P.A.
. 78-22070 helpJocal education agencies-plan and initiate caréer education. Now,

however, impagt of the full fmplementation, including the development of a
curriculum in &Q_%r-.,education, becomes a local responsibility.

X ) R

It should be-meted in the development of a career education curriculum that
the rfajor budget ¢osts are “start-up” costs. These costs may include tify devel-
opment of a cut‘rig:_ulum, in-service-training of the faculty, and the development
and purchasing-of career education instructional materials. However, the future
opera ¢osts willbe greatly diminished. In most school districts the.only major
operational budget considerations in future years will be for items such as main-
taining a career education coordinator, transportation and other expenses in-.
volvedin the implementation of cateer exploratory programs forstudents, and thes

development and updating of local caréer information resource centers.

¥
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. o lnfusxon mto existing turficula. An unusual and significant featute to be

K K -

.
3
'y

¢

considered imtheprocess of developing a local career edication curriculum is the
Tact that career education becomes an integral part of all subject,areas at all

$
1

leaming levels. It, unlike most disciplines, is-not an isolated and separate subject
thatis taught in the classroom on a regular time schedule. Instead, it is taught in

A . *  conjunction with other content areas. It is generally infused at an opportune time

¢ into the cumicula of all basic academic subjects. This implies that the development

of a career education curriCulum must consider all existing cumicula as they are
currently taught. In order to have a plann , ongoing arid systematic program of
. instruction for career education, establishmg guidelines for the amount of tlmno\\
' be spent on task is important in program planning. The State Department
Education suggests time allotments for infusing career education into subject
. areas. In the companiqn cumiculum document entitled, A Guide to Curriculum

are listed in Chapter 6.

" Development: Purposes, Practices and Procedures ranges of mstruchonal time

' .

-
- I3

L . ] 1_ 3
' : 4- 6
‘ o _ 7-12

Time Recommendatibns

T . Grades

z

Minutes - Periods
Per Week Per Week

60to 90
- . 90 to 225
3 ]

N, .
Yy « Staff development. A major consideration in the career education curricu--

‘L lum development process is the fact that many teachers, administrators. supervi- -

sors, and other faculty members have had limited, if any, 'backdround study; )

training, or expetience in the career education teachmg/leammg process. As

’ pointed out in Career Education: Teachjng/Leaming Brocess, published by the”

be predicated upon the willingness of ¢ach district to recognize what goals their

. _g U.S. Office of Educatiomin Washington, DC, a career educahon curriculum must

. ) _ particulafschools should sfrive to achieve in a career education program. Once a

. i district is committed to developing the program, there must be leadership from

v school administrators to provide the nécessary curriculum development, in-ser-
' . vice training and other support services for the schéol staff. A well-planned

program takes time to develop and requires the efforts of all involved.

: High expectations from the building principal can assure the school staff that
4 _ career education isa common goal. ltis this reinforcement process on a dally basis

that determines the schools success or failure. R A

\% ‘ R

. . When teachers are provided with in-sefvice staff developmént_and conse-

p - quently become aware of ‘career education concepts, career education can be-
. ' come a part of the classroom curriculum. Its infusion into the many subjeét areas -~

eventually will be seen as a natural and necessary portion of weekly instruction.
o, . The change is more likely to occur.when the teacher can call upon other teachers

10 assist in the continued development of a sound career education progam. “~

-~
Participants. Animportant factor also to be consndered inthe career'educa-
tion cumculum deyeloprient process is the involvement and participation of .

2 ; ) .
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appropriate community representatjves,?cumculum training specialists from
teacher training institutions, and particularly the use of the career education
expertise available through the career education resource centers located at the
six regional educational service centers that serve thie sthool districts of¢he state
(see Appengix C). oo o

Community involvement. Another factor is the expanded utilization of the
community as part of the teaching/learning process, and the parents and other
community representatives as part of the teaching faculty. Consequently, a public
awareness campaign must be initiated as part of the career ¢ducation curriculum.

Flexible scheduling. Finally, there are a few special considerationsinherent
inthe caréer education operational design and impleimentation that must be taken
into acceunt in the development of a local curriculum for career education. Some
“team-teaching’” factors and flexibility in class time schedules may arise as part of
the career education teaching/learging progess. An expanded use of community
site’s and personnel as career education resources also may implysome modifica-
tions in the traditional classroom teaching/leaming process. - .

~ - :
N . ® N R I
Needs to be addressed |

" The scope and sequence of a local curriculum is best determined by a'survey'and

an assessment of the needs in the local schogl district. Most school districts
completed a career education needs assessment in connection with the develop-
ment of alocal action plan;for career and vocational education as requested by the
State Board of Education. A current assessment of career education needs for the
purpose of developing a new or revised career education curriculum would
include' a response to two basic questions: What progress has been made in
achieving the career education goals designated in'the local action plan? What
changes should be made in‘the action plan?

-

* In addition to the development of alocal action plan for career ¢ducation o

~cational Progress (CAEP) in er Education (1978). This survey-addressed the
statewide career education achievement of students in terms of a limited number
of learner outcomes. It is suggested that the findings of this statewide assessment

(1977), many school distric%zizﬁcipated in the Connecticut Assessment of Edu.

_may proyide a base for a local career education needs assessment and the

development of a focal career cusriculum. For further information on the CAEPin

career education, contact the State Department of Education. )

-

Suggested committee organization

In its current state of development, the.content material in career education has
not reached the pedagogicat sophistication that readily lends itself to an assign-
ment by grade levels. The State Departmerft\of Education, in its effort to assist in
the development of career education, has suggested the grouping of carder
educatiorr content into broad sequential stages. In order to develép such a

* curricutum,- a comrhittee should be formed .of members who\c“an address the

* teaching/learriing process at each of these developmental stages. -

’ b
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) - Further, the committee should be comprised of members who can at:ldress
. ) L . the career education needs of special student populations, such as limited- |
: English speaking students, the gifted and talented, the handicapped, and other
b . special populations represented in the student body and community. | * .
v With direction and co;r?&nation by the cumiculum leadership team and with .
’ . ", consultative assistance by cafeer education specialists, the committee can develop .
goals and objectives for inclusion in'a curmiculum that ultimatelywill ‘be imple-.
menteg in the-lpcal school district. Although this guide will provide some samplés
. of career educdtion teaching strategies, it is the teacher representatives on these
) . : working committee who probably can best suggest additienal teaching strategies
) that are appropriate for each stage, grade K~12. .

It also is suggested that in the organization of the comjffittee one or two
members mfight be assigned the responsibility of searching and identifying exem-
plary career education models, procedures, and effective career education prac-

~

tices. : .

Another groEp ‘within the comfnittee might investigate available national, .
state, regional, and local career education reference and instructional materials.

An alternative model for committee organization jn developing a career
education curriculum might involve career education specialists sitting on each of
- the subject matter curriculum committees in a district to insure that career educa-

\ tion objectives, if notin %ne guide, are included in each of the subject area gdides.

. . )

‘ - * ¢ . - .

~ )

- A The Teaching/ | |
‘X Learning Process Ry

';\.v

.
3 -
LI
.

Choosing, planning, preparing for, entering and succeeding in work that is

. meaningful, productive and self-fulfilling is a developmental process. G feer, ......:
education (K~12) approaches this career development in fiﬁe sequential'd¥ges, -
stages that are consistent and compatible' with the growth 4nd maturity of stu-

dents. - A ” .

X%
.

. The instruckonal content of career education, it fust be reemphasized, is -
’ generally not presented as a separate subject area but ra(her as an integral part of

[N .
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each subject discipline. It is infuséd into the teaching/learqing process of every

. school subject at every grade level, including physical education, music and the

arts. This infusion procedure often demonstrates to students the significant rele-

vance of each subject to careers and thereby, according to recent studies, actually %
.enhances the learning of each discipline. - \

Developmental stages of',career education
The following s a brief description of the five stages or phases of career education
as they are applicable to ascending levels of leaming. . \

“Stage I: Career Awareness (Pre-Kindergarten to 3rd Grade). Duying this
phase, children develop an awareness of themselves and others, as individuals,
and gain an appreciation for the dignity of all kinds of work. In school, which is
their working environment, they begin to develop helpful attitudes and work
habits. They are able to grasp the importance of caring for tools (pencils, paper

: and play things) and begin to understand the individuality and importance of all . ‘
members within the group, without biases toward race or sex differences or ~ ° :
physical handicaps. ‘ x

Stage II: Career Orientation (Grades 3 through 6). Based upon the
growth and increasing maturity of students, career education initiates teaming
about career clusters. Currently, the more than 20,000 occupations have been
grotiped into families or career clusters namely, public service, consumer and . <
. homemaking, marketing and distributive, transportation, environment, business
and office, marine service, personal services, communication and media, hospi-
tality and recreation, construction, health services, mahufacturing, fine arts and
the ‘humanities, and agribusiness and natural resources. )

Over the four-year span covered by the career-otientation stage, students . ' .

should begin to see the relevance of their basic education skills, and other skills .-
learned in grades 4=6, to one or more of the career clusters. . -

Itisin this career education stage that students gain an understanding of what . O
their parents and other community people do for employment and the-contribu- . —_—
tions to our society by their work. . . ; )

had

Stage III: Career Exploration (Grades 7 through 10). Field trips afd Y

classroom leaming experiences i every school subject introduce the student to e : . .
the sights, sounds, tastes, smells, and touch of work. The leaming experiences
may go beyond the school with students in grades 7— 10involvedin “shadowing”
aworker for ohe dr twadays and 11 —12th graders involved in intetnships of one N .

ortwo days a week, perhaps even a semester, working'anskleaming in an actu

dbuﬁness, professional, service, or industrial situation. At the same time, the .

ot student begins'to find where his/her talents and iriterests may be, within one- two-
»" ) or three-career clusters. At this point students are better-able to relate the skills
. lg;aing learned in school to their own_career ambitions. . .
.. ) . . - . - . N\
 StageIV: Career Preparation (Grade 11 and\on). Having become aware
* of careers, having leamed about the world of work through knowledge about the .,
career clugters and throligh ofpporunities to explore some of the clusters, and

2 ~

y -

- f : .
[y " s . .
¢ . !
v
B




-

>

even some of the occupations within a cluster, most students should be able to
make a tentative career chgice, or cheices, in the terms of one or more, of the
career clusters. With this tentative choice, an 11th grade student should begin to
plan* for and develop some of the fundamental skills egsential for that career.

The conggntration in the career prepRtation stage is upon leaming particular
skills and information required foy entry and advancement within a chosen career.
For those studenfs whoplan to &;mplete their education at a professional level; in
a college or university, careey education suggests that the preparation stage
should concéntrate on.the acquisition of specific advance acagemic skills, such
as advanced mathematics,sciences, social studies, etc. For those students who
plan to enter employment from high school, the preparation stage of career
education would be undertaken thrdugh vocational education training, provided
either at the high school, or at a vocational technical school.

Itis suggested that an essential component of the preparation stage of career
education should be the acquisition of “‘employability skills,” i.e., job-getting and
job-holding skills. . <

' StageV: Career Guidance and Placement. This stage of career education .
isintended to ease the often difficult adjugtment period that 6ccurs in the transition
from school to work, or to further studies. With an expanded secondary school

Ny N .
. o . Entry Sikecialized Techiiical Professional
Level Jobs Jobs Jobs
- . ' dobs o
» ¢ I '} ‘ )
: . ol \,’: ]
N . 1 : o
. { < \ i Continuing
) ! Advance- | Educationand
Awareness Orientation } Explqrat‘ion Preparation | Placément | ment ¢ } Training
‘ 1 | . .
K .1 2 3 4 5 6!7 8 9. 110fn 12/13 ulgs 16 :
\ T T T 1 T \J Al ¢ - )
Grades: Elementary “  Junior High 9 High School: Postsecondary:
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E_areer guidance program that wouldzprovide for counseling arid ongoing feed-

" back. of information that might improve the educational system, the bridge *
between leaing-to-work and working can be greatly strefighhened,

. ey :

The fechnélogical advances in the world of work require that opportunities
- exist for the upgrading and retraining of individuals to gope with these changes
and to assure advancement within careers. . -

This prc_;cés‘s of the sequential development of career education is graphically
illustratedin Figure* 1. <o

-

< -~ .

'« It should be noted that, although specific skills and concepts are introduced
‘and emphasized in the sequential stages of career education,: each skill and
concept is an important and intégral part of the, following stage. Thus, skills and
concepts initiated in the’awareness stage are further developed and reinforced in
each of the subsequent stages. Orientation is reinforced in the exploration and
following stages. ' L ‘ "

Anofher way to conceptualize career education is utilization of inverted
triangles, as in the USOE comprehensive career education system: school-based

" model (see Figure 2). As a coritinuing process, the sequential stages of cateer
‘education develop and prepare students from kindergarten in' the awareness

,' To professional job :

I
- s
Iy

X1
o

15 To
Technlcal =[—~————— technical .
14 . .
c - 13 education LS job ’ e -
M . . 12 "r'l;{’e Pre- [ Preparation for To entry-
1" ngntory technjcal/ . entry-level jobs’ . level
10 p - . specialized
' A Career exploration, job

J '87\ Career orientation j .

¢

J * ‘ , Figure 2

) Inverted Triangle Concept of Career Education
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. * o . :
‘ stage,adding orientation, exploration, preparation, placement and advancement -
to their experiences as they contmue their education through adult‘hood

J ", The inverted triangle concept of cayeet education ls‘based on the USOE
. comprehensnve career education system: * school-based model;*Source: ERIC
’ . Clearinghouse on Vocational and Technical Education, Career Edutdtion Erac-
3. . tice, Information Service No. 65; VT 017 221, Columbus: The Center for,Vo-
- | .. cational and Technical Educatlon The:Ohio State Utiivefsity, December 1972
* P 12 - ~ e LN
& ' . . -

s ) Examples of goals and teaching activities  -° ) \
, ~ N N 4 L < -
~ . ‘ - The following pages offer a few examples of career education’ ggals, objecives -
‘ : and some samples of teaching activities. They'are intended_only as suggestlons
- that will stimulate the creativity and ingentiity of those who are developing a 16cal .
- 7 career education curriculum and subsequently, those who will be 1mplement1ng
L. . " the cumculum e R

h]

-

T ’ / The 1llustrat1ve ‘Materials are grouped by the de cpmental stages sug-
. N gestedfor a career education curriculum. However, no effort’ has been made to
ide the examples by grade level wnthnn the particular develépmental stage

; : \ - As in all other disciplines in educatioh the acqulsltlorr of ’oaslc educatlon
& . £  skills” is the foundation upon which careér “education is developed. Each stagepf,,
. career education is premised upon a contlnumg development of those skil i o

: essential for all leamlng - "

EY . - !‘ --~..,,..,_ "a",,

Itis suggested that in the development of loc cumqulum in° career eflucam =3
tion, each stage fg;l: curriculum mighs ke injtiated with a review and reiniorce-

. B ment of the con and skills leamed if the ;pre\nous stage
7
: ] The subsequent examples of leamer oufcomes,perfQrmange objectives and
- teaching activities are designed to provide-a catalyst-for developing a cumculum .
. _ that infuses career education into all disciplines. .

. + An excellent resource from which:td extract specific career education objec- -
tives and teaching activities is Teacher-Developed Infused Gurriculum Modules,
, published by Partners in Career Educap‘gp in -Arlington, Texas. Many of the.

- 7 goals, objectives and teaching activities for five stages.of careef education, which .
. N : i appear on pages 15 through 25, were taken d1rectly or adapted from this series.
. . Y ’ . . ®.
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Career Awgrehess_ Stage

< i w ‘ .
The goals and objectives for the caréer awareness stage of career education focus initially
upon early childhodd students in grates K—3. The primary focus is upon the development of
appreciations and understandings that will ultimately result in the beginnings of wholesome
attitudes toward work and early development of sound work habits, ’ j

Concept:

]
N
DI

Learning'Outcomes |

Performarice Objectives

Teéching Activities /

Early childhood students will bé-
come aware of a self-identity and
. . begin to develop a wholesome,,
~positive self-concept. !

-
A

Student? will be able to describe

some individual—differenees—_amqbute&andmdmdualdi;

dealing with size, strength, likes

_and dislikes, abilities and

achievements. o

.

To get acquainted with physical

; g p B
ferences, &hildren are paired;
like, and unlike, in appearance T
(sex, height,and color).

They observe themselves ina «

4 mirrorand relate how they differ.
- 1 4 . o N
' . Students select a partner and .
£ L trace one another’s outlineona .
- large piece of wrapping paper on
-
) . the floor.
Early-childhood students will Students will be able to identify | Students identify and describe -
_becgine aware of school and and brieflydescribe the work of | what their parents do, what con-
*“neighborhood workers and the their parents. - tribution is made and how they
contrib}ltions mada by their were trained for their job.
work t6 the student's pgtsonal | Students will be able to identify -~ -
‘welfare. some_of the school workers and | Parents, school workers, and )
/ . neigh‘taorhoqd workers, and in- | neighborhood workers are in-- .
[/ ¢ - | dicate how their work has con- | vited to discuss their work with
. | tributed to the students“personal | children in the classroom. :
well-being. B S e \
By childhood students will v S_tddents will be able to demon- | Students will participa\t’?in group
begin to developgn under- strate an understanding of con-, | prdjects, with students rotating
= standing and appreciation of the | cepts stch as leadership and the responsibility-as the group
importance of interpersonal re- 1. Tollowership by pcting in an leader. Group discussions are
lationships in achieving a shared | appropriate méfiner when called | held on leadership and follower-

goal. .«

“to lead” or “to follow” a group
activity.

ship. . -

i N
. Students will be able to identify ¢t
kinds of work performed by an
individual, and work perfornfed - .
. by teams. ‘ .
o \ | |
J o
@ ) -
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‘Career Awareness Stage (continued)

-

—

.

—e .
Performance Objectives

-

Teaching Actlﬂles

Lea_rnjng Outcomes
Early ~chlldhood studepts will
begin to develop dlsaphned
habits.

N

[ ] .
Students should understand the
difference between someone
who produces goods ahd some-
one who provides services for
others.

A e

.
B

Students shoyld understand that
wages are what someone is paid
for his or her time and effort.

~

A

Early childhood students will
begin torassess their interests
without the common biases and

" stereotypes.
A
[ S
' o~ .
) .

, Students will be able to explain
and demonstrate care and main-

tenance of*some school ma-

terials and equipment. ‘.

Students will be able to explain
1~-and demorsstrate work habits

-7 such as attendance, punctuality

and responsibility for completion
of an assignment, .

Students will be able to match

pictures of products and services

with workers who produce those

_grodﬁcts or provide those ser-

« vices, showing one-to-one cor-
respondem

« .

¢

Studerits will be able to correctly
complete word problems in-
volving.the addition and sub-

| traction of*‘money and identify

the wages of different workers
who helped to provide an item
as part of its cost. .
Students will be able to identify
some successful workers in
nontraditional careers.

.

Participate in an Art-Stydie Day.
view a demonstration by -older
students of an art activity; note
how materials are cared for,
cleaned, storing in the corgect
place, and inthe correct manner

Discuss and demonstrate\ho&to

choose, use, and put away ma-
terials for a class art show

Participate with other members ~
of the class in cleaning up the .
classroom and displaying the arf

work. .
Students will discuss the dif-
ference'between products and
services. Students cut out or

“draw pictures of workers and _
products, displaying pictures on

poster board, matching sets with

pictures of w
dnsplaymg
board, iy

Students will sSlve word probs-
lems involving cost of item
purchases Class will discuss why
a certang price-s paxd for par-
ticular items. " v

4 .
)

4
Teacher selects a simplé con-
struction project in which all

students can participate. A+

teacher leads discussion-of tasks;
students participate and LLpon
completion of project, discuss
the absence of sex and other
stereotypes in the project.

A hypothetical handicapped in-
dividual is described by teacher.
A discussion is held on the non-
handicapped ‘abilities of the
individual.

—y———— oy S
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* Performance Objectives

Teaching Aetivifies

3 t .
“Learning Outcom‘e§-

. -
3 A -

’

Early childhood students will
begin to be able to explain why
. and how they armived at some
‘ simple decisions.  »

.

-

s
Students will be able to partici-
pate in some classroom de-
cisions and then explain why
and how they made their
decision.

Studeénts_will be*able to identify
and explain one or more per-
sonal decisions.

Y

" Career Orientation Stage

Listen to, and interact with a
visiting doctor or nurse about the
physical and mental needs of
people and how people are
alike.

Teacer selects a classroom -
decision-making situation and
thén leads a discussion on
making the decision,

| Students will flash cards with a

smile or a frown, indicating thjr
likes or dislikes of some occupa-
tions briefly described by the
teacher.

’

.

Con_cept{ The onentation stage introduces informaton—factual content—about the grouping of occu
pations into career clusters. Career cluster information is infused and becomes an integral
’ part of the instructional content of all disciplines ‘that are taught in grages 4—6.
& . * ' -
- e For example, during a selected mo'r'?y"r all teachers would apfiropriately demonstrate
. how each discipline is useq in the health’services cluster DugAg another period of time,

coordinated information about anothercluster would be provide

°  continue until all career clusters had been introduced.

career.

’

DY

*

The major goal of this stage is a,aemonﬁtraﬁon of the redlevancg of each discipline to the
world of work and the importance of all disciplinesin choosing and preparing for an eventual

yall teachers This would *

"j Learning Outcomes

Perdformance Objectives

*.  Teaching Activities y

Students will begin to perceive
that occupations can be classi-
fied into occupational groups or
career clusters.

%

Students will be able to identify
and describe at least ten career

clusters. ¢ .

Students will be able to identify
two or more career clusters in
which they have a tentative *

v interest.

Students will be able fo identify
some of the aptitddes and values
that are. applicable for at least
two career clusters.

’.-

-
oo
)

The art class will develop a large
mural divided into spaces for
each cluster. Students will draw
sketches of people or activities
involved in the clusters and/or

) "\ cut out magazine pictures fo

mountin the appropriate clustef.

Representative speakers from as
many clusters as may be feasible
will be invited to discuss, in a
classroom forum, significant
information about the cluster.
Parents can help in this activity.

Ve

]

[

.

reev
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Career Orientation Stage (continued) *

Learning Outcomes

Performance Objectives

. Teaching /ﬁiyities -

-

. Al -

Students will be able to‘relate
* their basic education skills to
each of the, career glusters?r

.
~

?

Students will begin to under-
stand the meanings of aptitudes,
interests, and values

“ > >

.
‘

Studentwill peyceive a range of
occupations within the career
cldsters and begin to under-

. stand the levels of education,
training and experiences that are

- applicable. o N
/4 L3 .
M h . . N
' S
f >
I
* ) ™
b

Students will be able toh}g;ify
and describe the use of at 1dast
- five disciplines in two or mote

career clusters. v

Sfudents will’ bg able to ldentlfy
‘the level of education required
“for at least three occupations in
each of two careeér clusters.

Students will be able to identify
two or more aptitudes which
they gonsider they possess.

. Students will b&able to describe
why they like or dislike two or
more career él'usters.

[ -

Students will be able to identify |,
at least two occupations in each
of the following categories{
professional, technical, skilled
‘and unskilled occupations.
Several of the students will be
able to idéntify a level of agu-
cation rteg%ﬂred for at least,three
occupations in which they have
an interest.

A game may be played in which- "~
the @ache} readsabopt or de- * g
scribes a series of ge€upations, .
and students voté Uponthe'clas- "y
ter in which the-occupatlon |
should be placed. -~ V- |
A class discussion is developed J
around the theme *‘How can
what we are studying becused
in t;)’e career clusters?”

[y ‘ .

Students participate in a Eobby ‘
show and classroon discussion 4
about the application of hobbxes

to career clusters. :

In a language arts class, students
talk about ““things | like to do.”
[Class thel&i?:cusses possible *
career clustersrelationships

P
.

In a teacher-led discussion, stu-

dents respond to the question .
“What are the things | valué? o
: (chen’sh)?"

Students writ¢ a paper an: -~
“‘Things 1 do best.” ‘

cldssroom dlSCuSSlon follov&s;

Filmstrips entitled “Livelihopds”
published by Time Share Corp.,
provides career cluster inter-

views and speakers. All teachers

in grade 4—6-focus upon one -
‘career cluster per month. A bul- .
letin board op the cluster is.de-
‘veloped iff"8ach classroogn. Use
of each basic skill in thatTluster

‘is introduced by‘each teacher.
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Learning Outcomes

_Performance Objectives *

Teaching Activities

to society.

Students should realize that

changes in technology will affect
their work and lifestyle.

'.. /f

Students should be able to de-

-scribe worker qualifications for

specific Jobs which are related to
their particular career choice.

Students will be able to relate the

" possible contributions made by

career clusters to themselves and

. Students will become aware of

the more than 200 occupations
in the health services cluster.

!

v

' 4

.

¢ . T
Students will be able to identify
how the invention of a new type
of engine changed people’s

.| work arid lifestyle.

Y

Students will be able to identify
an occypational characteristic
of one of the geographical
regions of the United States and
identify the qualifications, tools
and/or equipment associated
with that occupation.

\

AN
Students will be able "t'o identify
at least five contributions to
society within each of five or
more career clusters.

Students will be able to identify
at least three personal rewards
they might receive within two or
‘more career clusters.

‘Students wnll ldentlfy health ser-
vices careers that are concerned
with the prevention of illness.

i " Students will identify health ser-
_vices areas that are concerned

with the maintenance of health.

-

/

In a'seience class, students will
discuss the meaning of tech-
nology as related to science,
naming ways scientists have
contributed to technological de-
velopment in transportation.
Students role play ajob situation
of the past and the present,
showing ways in which changes
in the job have caused adjust-
ment in lifestyle.

In a social studies class, students
will locate various regions of the

United States on the map and

discuss the work characteristics
of &ach region.

Students will identify the
qualification tools and equip- °
ment associated with the various
occupations.

Students will participate in play-
ing garme ‘| have —__ training

*and my tools include — and

— . What do 1 do?”,

The teacher lists on the chalk-

] board, ““characteristics of dig-

nity”’ that are elidted from stu-
dents as part of a socil studies
course that addresses the ¢ontri-
bution of work and workers in

our economic society.

Students use the section of the
yellow pages to identify physi-

cians and surgeons, and describe
different medical spgcialists.

- .

a
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Career Exploration Stage

Concept_,ln the exploratory stage of career educatxon the emphasis is upon the direct and vicariqus
activities that provide “hands-on’ " and/or observational experiences. This stage continues
the leammg experiences initiated in the earlier awareness and orientation stages.

It is suggested that in grades 7 and 8, students be proyided exploratory leammg
experiences in career clusters. In grades9 and 10, these exploratory experiences focus upon
in-depth exploration of one or more occupations within each of the clusters. The major goal
sought in this exploratory stage is to enable students to choose, on a tentative basis, a career
for which they will be able to develop a plan of educatxon and proceed into the preparation
stage of career educatxon

°

Learning Qutcomes

Performance Objectives

Teaching Activities -

Students will be able to locate
sources and to interpret available
informatién about occupations
and careers.

>

Students will have a preliminary

- self-appraisal of their attitudes,

-

intere§ and values.

'

Students will have made a tenta-
tive career choice based upon
direct hands-on, or vicarious ex-
ploratory experiences.

By the beginning of grade 11,
students will have identified and |
used at least two sources of
occupational and career
information. _

Students will have had a career
guidance interview with either a
duidance staff member, &r with
one or more woyrers in the
occupatio hich the student
is interested. ’

Students have taken one or
more career aptitude tests,
interest inventories, and values
clarification instruments. Stu-
dents will initiate a realistic pro-
file of their aptitudes, interests,
and values.

Students will have learned about
the career opportunities avail-
able within each high school
discipline.

Students will understand the ap-
plication of each discipline to
one Or fnore careers.

| A computer guidanc

informa-
tion retrieval system is‘installed
for at least one month, during .
which time a parents’ night is
held. Thie retrieval system is
operated and explained.

One or more Boy Scouts of

America “Explorer’s Post” (co- |

educational) is established

with appropriate leadership and
program.,

Teachers and the Educational/
Work Advisory Council williden-
tify and catalog potential speak-
ers and exploratory sites.

The Ohio State University, Na-
tional Research Center for Voca-
tional Education Career Plan-
ning Support System, is initiated
and implemented at the high
school level.

The “Self-Directed Search”
aptitude test is provided through
the Guidance Department for all
interested students. ;a
Shadowing or an observation
experience is provided for Sth
or 10th grade students.

%
The development of an Ex-

petience-Based Career Educa- -

tion {EBCE) program like the
model used by the Partland,
(CT) School System, is one
option.

)

4

-

L
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Performance Objectives

] Teaching Activities

Students should beable to deter-
mine hows much it will cost them
to work.

'S

v

. *

>

Students should realize that
there are many factors that af- .
fect the supply of items or ser:
1 vices for sale, such as: labor, and
‘material, resources, prices of rg-

lated goods, and technology.
) ’

»

Students should be able to un-
derstand that technology has*
created changes in jobs that re-
. quire the labor force to retrain.

Students will be able to
determine how much it will cost
them to work in a job chosen
from among those advertised-in
. a newspaper. ! !

Studeénts will be able to descnbe
how resources of an area deter-
mine various_job opportunites
that are available.

t .

.

Students will be able to relate
how social and technological ,
changes have led to the ad0p-
tion of the metric system in

1 many career fields in the United

States. . .
5&*‘ ‘. |
- 29
< .S “ - N .

Utilization of the Merit Badge

Career Interview program of the
Boy Scouts of America can be

effective. -

-

Students choose a job from the
classified section of a newspaper,’
and identify reasons for the -
selection. Ly

Students prepare' list of possible

*| e§penses incurred by working. -

Students use the classified ads to
identify housing based on their
means and determine weekly -
costs of living and operating the
home..

“Students choose their mode of
transportation and determine
the cost. .

Students take a field trip to a
local grocery store to compare
prices, plan their needs for a
week and calculate the costs.

Students select an area of the
world and research how its re-
sources affect its occupational
.outlook.
Students compare thelir, own> ?_
region’s, resources and occupa-§.
tions with selected_cotintry.

L3
Students will measure and re-
cord the mass of objects, using

f_nghsh measure as the stan-
dards. . -

étddents will discuss rationale for
L the adoption by the United
States of the metric system.

Students'u;ill.dis'cuss ways metrit
measufe affects ]obs fo ay and
in the future., TN

r’ ‘ .
>

\| both thé metric measure and the o
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Career Exploration Stage (continued)

-

Learning Qutcomes

Teaching Activities

Students should understand the
neeessity of seeking out knowl-
edge about the supply of and

. demand for cecupations before*

making a career choice.

As a result of exploratory experi-
ences, students will be able to
identify a career for which they
will develop a plan of prepara-
tion and take the necessary steps
for participation in a program of
training. ‘

L

Students will understand Eom-
mon payroll deductions.

v

. Bérformance Objectives .
t s

Students will be able to identify
several occupations which were
in demand during thé colonial
period as well as currently.

.

}

Students will be able to identify
the academic program required
for a chosen career

Students will be®able to identify
one or more sources for such
training. ”

’

In a series of hypothetical wage
brackets, students can convert
hourly wages into weekly and
monthly salaries and intgannual
income. Wage deductions

“should also be addressed.

K . Career Pré,paration Stage

-

Loncept:

Students list colonial occhpa-

" tions and,. using the Occupg-

tional Outlook Handbook, iden-
tify which colonial occupations
are currently in demand.  °

Students will discuss colonial
attitudes relating to work that are
important today.

“The Career Games,” a schpol
assembly program, can be
initiated to assist students in
identifying tl’:eir career plans.

A language arts Jprogram on
reading and using technical lit-
erature can be devoted to.a dis-
cussion of the occupational titles.

Teacher will introduce and de-
scribe time cards, pay envelopes,
and W-2 income,tax withholding
forms. ’

.

~

For most students the'preparation stage of career education will begin in grade 11. For those .

students who plan to enter employment directly from high school, vocational training may be
started, earlier, For some students, preparation for entry into employment may require
vocational training in postsecondary institutions, a university, college, proprietary schdol, or
apprenticeship program. For many students the preparation stage will be completed at the

end of the 12th grade.

e

-

v

. . - “ A
A1 additional guide, A Guide to Curriculum Development in Vocational Education, will
. be forwarded to each school district. This guide will address the preparation siQQe of career
education that is available in the local high school. However, it is important to'point out to
those who are developing a curriculum in career education that competence in academic
areas specific for vocational training extending beyond the high school, e.g., the study of
higher mathematics, as academi preparation for erigineering and other occupations, is an
o imp&ttant element of .the prepafation stage of career education. .

The following is a suggested guide for developing that portion of the preparation stage in
career educatioh that is applicable for all vocational training. However, itis a component of
career education that is frequently ovetlqpked, particularly in traditional academic-oriented

3

“high schools.

.
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Learning Outcomes

Performance Objectives

Teaching Activities

Students will understand the
academic requirements for high-
ly skilled trades, technical level
skills~and training for the pro-
fessions, and-they will under-
take necessary vocational aca-
demic training in the preparation
stage of career education. © -

Sfudents;u/ill gcquire compe-
tence in the employability skills
of “job getting” and ‘“‘job hold-

@

Iy
~

\’ _Students.will have the’basic

competencies for an employ-
ment inferview. .

v

N

& , .

Students will be able to-give ex-
amples of ways in which they”
might present themselves in or-
der to improve their chances for
. success on the job.

Students will identify and enroll
in agademic courses required for
college admission and/or job
entry positions.

.

\

" All students will be able to dem-

onstrate competency in cornplet-
ing a variety of job applications.

All students will be able to pre-
pare a basic resume.

All students will be able to ex-
plain the meaning of the terms:
wages, salary, deduction, fringe
benefit, etc. ’

Students will be able to identify
and demonstrate interview
decorum.

Students will be able to respond
to pertinent questions concem-
ing personal qualifications.

Students will be able to cite fac-
tors which cquld affect chances
for a promotion and define each
factor in their own terms.

@
Guidance information concem-
ing career requirements and
sources and nature of training
programs is provided to individ-
ual students, often accompanied
by parent(s).

W‘idely varying job application
forms are reproduced for use in
a language arts class.

The development of an effective
resume is included in the lan-
guage arts cumculum.

. ]
A series of lessons is provided on
the basic psychology of interper-
sonal relations.

A lesson is provided on wages,
salaries, deductions, and fringe
benefits.

Included in part of the social
studies cumculum is a thorough
explanation of the unions and
their contributions to society.

Included also is a thorough ex-
planation of the free enterprise -
system and its contributions to a
free society.

Mock interviews are developed
with students assuming all roles
from the receptionist to the job
supervisor.

L4

Students will interview an em-
ployer to identify the company’s
promotion policies and report
to the class.
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LCareer Preparation Stage (continued)

Learnihg Outcomes

Teaching Activities

/
v
.

Students will be able to identify ]
their responsibilities and the re-
sponsibilities of fellow workers

while performing a task or job.

> -

Concept:

Performance Objectives

Students will be able to discuss
job teamwork and its relation to
overall production and explain
various ways of building good
.personal:relationships with other
employees. R .

.

'
. AT

.Guest speaker will discuss vari- -,
ables which relate to worker pro-
motion. ? o
4
Students (as assigned by the in-,
structor). will role play employer
“or employees in situations in-
volving'a promotion. .

Students will participate in dis-
cussion of getting along with
others, and role play reactions
and opinions about working with
others. .

Career Guidance and Placement Stage

This is the stage of transiticon from school to entry employment It is suggested that an

important goal of career education is to provide some critica] supportive guidanceservices in *
this area. The curriculum involvement in this stage of career éd}lcaﬁon is somewhat different

s, than insthe previous stages. This development stage identifie? outcomes, objectives and

) activities for guidance and teaching staff members, as well as for students.

Learning Outcomes

Performance . .

<

TeacHing Acvtivitieé\

- Students will ‘utilize' counseling
. and guidance services to assure
that upon leaving school they
: will be placed in a logical and
compatible situation that en-
-courages their maximum devel-,
opment.

.
’

. ment which will be developed

!
Students will have had at least
one career guidance counseling
session. Students will have par-
Yicipated in at least three group
career guidance sessions.

.

»

Students will use a community
directory of sources for careeri&
formation, training, and place-

and continually updated.

As the result of career guidance
all students will develop a realis-
tic self-appraisal and be able to
make a compatible transition to-s
the next stage of development.

Students are shown how to use
a career resource center which is
part of the school library media
center or the guidance office.

Community volunteers agsist in
the development and operation
of local career resource centers.

A local or regional Community
Education/Work Council will
‘assist in developing a community
career information directory.

Members of theoguida‘nce staff
will asskt teachers in their per-
formanck of their career educa-

reer guidance infor-
for use in the classroom.

L

" @ 2
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Performance Objectives

: - School disfricts will have at least
+ .~ | one adequately developed and
serviced Career Resource Cen-

* . . tee. . !
’ - .
4 o

L}
¢ '

A counseling center will be es-
tablished and all persons leaving
school or graduating wil be ad-
vised of the available services.

A systematic program will be es-
tablished for contacting everys,
graduate or leaver concerning
his/her adjustment.” ™

w .

» -

- .

. Evaluation of
— Lareer Education -

Teaching Activities

- Students, parentg and teachers

aregiven the opportunity to use
computer terminals and/or a
guidance information service
system as part of the career
guidance informatjon program.

State Department of Education

guidance consultants and educa-
tipnal counselors help organize
and implement an ongoing in-
service training program for
school staff members.

The school district or regional
adult education program will
assist in the development and
implementation .of a counsdling
center for school graduates and
leavers.

3. St

Evaluation has been defined as the process of systematically identifying, collect-  *
ing, analyzing, reporting, and utilizing data and information about educational
programs. Its primary purpose in career education is to permit planners, teachers,
administrators, and other patticipants to measure systematically and assess pro-
gram progress and to determine what changes or adjustments may be required to
achieve identified program goals and objectives.

* <«

‘ v ° . -—

- .
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Planning evaluation

Evaluation planning should begin early/ essentially while the goals and objectives, *
and teaching strategtes are being fo ulated for inclusion in‘the career education
cumiculum. The car€ and precisiorfwused in developing and describing these
components of the cumiculum will determine, to a great extent, the degree of
accuracy to be expected when measuring program achiévements.

Itis suggested that to the fullest degree possible, the design, development
and use of the evaluation procedures be performed by those who are developing
the local career education cumiculum. The close relationship that should exist
among the statement of intended goals, objectives and teachin$ strategies, evalu- .
ative criteria, and standards of performance, Jcannot be overemphasized. The
more often one is willing to refine goal, objectivd and teaching strategy statements,
the greater precision one can anticipate when|measuring the progress made in
achieving the intended purpose of those statements.

© - -

In planning the evaluation procedure as an integral part of the local career
education curriculum, it is recommended that both the formative and summative
methods be mcluded The formative method, sometimes referred to as the
process evyaluation, provides-for periodic program checkpoints assessing student
progress. The ongoing feedback of information during a program allows for .
adjustments and revisions to facilitate progress. The summative evaluation is
developed at the close of the projector activity and assesses how well the progrém
has worked.

'

Guidelines for evaluabion procedures

An excellent handbook devoted exclusively to evaluation of career education is
Improving the Accountability of Career Education Evaluation Guidelines and
Checklists,; published by the Center for Vocational Educatior? at Theé Ohio State
University. It is from this source that much of the following material has been
excerpted and paraplirased. o '

3 ,
@ In the curriculum %f/elopment process it is suggested that in planning the
evaluation of the gdals, objectives, and teachingstrategies, a determination
be made as to who needs what information, when, and in what format.
~ @t should be determined if the evaluation data is needed to monitorand/or J
to improve the program as it progresses.
® Atthe end ofa program, upon reaching a predetermined goal or objective,
. anevaluation should be madejo determine the sum worth of that program. -
® The information obtained by the evaluation should be of value to the
. audience(s) for which the data has beerprocured—*
® The data and information should indicate how well the program meets
national and state standards of excellence for career education programs.
® Itis suggested that time lines be plotted for conductmg evaluations; spaced
- to allow for critical décisions. -
® Cost effectiveness data should be considered in planning the evaluation
procedures for some programs. -
® The evaluation should provide information verifying the accuracy of its
findings.
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o Information and reports of evaluation findings should be provided for
_ education decision makers and for-the general public. - . e
o Itis recommended that those who are involved in the curriculum develop- ., -

ment process also be involved in planning its evaluation. ,
@ The®evaluation should answer questions about changesin students’

knowledge, skills, attitudes and behaviors resulting from a career education . -

experience. The evaluative data and information should reflect progress in
achievement of-the leamer outcomes intended for the program.
. @ The evaluation should include information about unintended o¥ spin-off 3
_ effects. T ‘ o o
) @ In planning. evaluations it-is important to consider-a variety of, potential .. ;
¢ tasks and/or, activities for the procurement of the desired information.
) . . hd S ’ R .
Evaluation procedures and instruments can be bfoadly divided into two catego-
ries; those which seek objective information, such as facts, statistics, and direct
measutement of knowledge, skills or behaviors, and those which seek subjective
information, such as perceptions of needs, opinions, attitudes, self-assessments of - to '
interests or abilities and ratings .of program quality. ’

ﬁgse procedures and instruments must be carefully reviewed to be sure
they are providing the right kind of infgrmation for those who need it and o . :
providing this information in the right format at the appropriate time.

Checklist forevaluation cﬂtgﬁa_ N

The following s a checklist of criteria that might be used effectively for a program. ' : \ g )
-or any of its activities. N . .
. 2o <. <t
. Scope. Does the range of information to be provided include all significant, '
pects of the yrogram being evaluatéd?  ° - o ) . R
Relevénce.' Does the information to be provided serve the information v
-needs of the intended audiences? ‘ . . g
¥ : -
Flexibility. Does the evaluation plan allow for new information needs to be iR
met as they arise? ° . . . o

>

Feasibility. Are the resources adequate to canry out the evaluation as .

- vl

planned? R

’ . v}

Reliability. Will the information be collected in such a way that if someone _ 3
repeated the study he/she would obtain similar findings?™> - _ : . ’ .
.o . 2 :

Object,ivity. Have provisions been made to help control for bia8 in data Lo °
collection Qnd processing? , :

Representalveness. Wig the information collected accurately and faily °- ] - .
portray the pr ? ! ' '
. " b A,
Timeliness. Will the informationié provided in time to be of use to the ‘
audiences for the evaluation? ~ s
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Pervasiveness. 5 informatibn to be provided to all who need it?

“' Ethical consideratxons Will the evaluation guarantee conhdenhallty and
protecno[rfor those who provide information? ot -

Protocol Are appropnate protocoLgteps planned for contactmg people in
the appropriate sequence and followmg exntmg policies and procedures" >
N
e . - * Security. Have provisions been mad@lqmamtam the security of the eval-
uation data? S ,‘ 9

e .

. Credibility. Does the desngn of the evaluation encourage trust in the restilts
- by relevant audiences?

*

. Cost effectiveness. Compared to 1t5lpotent1al payoff, will the evaluation be *
o r * carried out at a reasonable cost? . . .
D . ' "' For a list of available pubhcanons containipg mformatlon oh evaluatmg .,
. career education programs, see Appendxx D

L1
L . . I .
’
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"Resources and Facilities - .
. -+ ) For Career Education-
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\ . o ¢ . An effective career education program igmore likely to occur wheri its de lop-
. ment is aided by sound resource material &nd personnel. These res&urces are

. available in quantity and quality in the regional educational service centers,
community-based organizations, and national education agencies. There is also

. . . an abundance of commercially produced material which can be purchased bythe
e school system. - ) L. -

¢
)

] \

Regional educational service centers (RESCs) ‘ ' - ’

- " The state now %s six RESCssthat are well established and currently serve every
. school district in'the state: Each of these centers has a career education resource
- unit which is available for the constituent school districts within the region.

]
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™ Qver the past five years these carger-education resource units have been
partially supported by funds made-ava"ﬂab}e through the State Department of
\Education. Additional support has been provided by membership and service -
fees paid by the local school districts.
- .
Knowledgeable career education specialists in these regional career educa-
* fion Tesource units have conducted several hundred local and regional career
education training workshops. &

~ Inaddition to these qualified career education specialists, the éai’_eer educa-
Yion resource units have been able to identify a wealth of resource materials. Each

\ cente%x)w has a growing library-of career education text and reference literature.
_ Most centers are able to provide a limited amount of print and nonpyint materials
. on a short-term loan basis. They also provide information about new literature

and program materials through periodic newsletters.

Recently some of the RESCs have assisted in the development of local and

- regional Community Education/'Work Advisory Councils .and thereby_have

greatly assisted in the expansion of essential community participation in career
“education. - e
It is suggested that each s¢hool district contact its RESCs for more cemplete
information which will assist in the development of a local cateer education
curriculumzas well as in its future implementation. For addresses of the six service
centers, see Appendix C. . : :
- . /

The community-as a career education resource
““A unique feature of the development of career education in the local school
districts has been:the ekpanded use of the community as a career education
resource. The community, including parents, have provided important contribu-
_tions to the development of career education in a variety of ways. Parents,
busﬂsl}gs, industry, and professional members of the community are a valuable
resource based upon-their specialized career knowledge and expertise. In many
communities this group has been the nucleus of a Corhmunity, Education/Work
_ Advisory Council: Participation by the councils has extended the fange of public
awareness in career education. They have provided realistic and sound advice for
the development of career education policies. In some communities the Commu-
nity Education/Work Advisory Councils have been able to develop a limited
_ amount of funding for career education programs. - N ’

<

<

' \ Some of the potential;that right be realized from the participation of com-
munity representatives in career education was demonstrated in a recent state-
wide task force. This Connecticut Career Education Task Force was influential in
sdred “The Govemor’s Career Educaion Leadership Conferénce” held in Sep-

.+ tember 1979. Individual members were able to assist someof the school districts
in developing the local action plan for career education that had been requested

by the State Board of Education. (girrently, some members are assisting in the
development of local and regional Community Education/Work Advisory Coun

cilss Many Community Education/Work Advisory Councils have provided local

-

F)
- . B
o »” .

)

the development of significant career education legislation. The Task Force spon- ~

‘sites for student field trips, shadowing programs, and exploratory intemships.

~f
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'A growing résource for the development of career education is participation
by an increasing number of community-based organizatiorts (CBOs). There is a
current thrust to identify and use more than a dozen CBQs as resources for the
development and implementation of career educaﬁoﬁr?;luding organizaions
such as the Boy Scouts, Girl Scouts, 4-H Clubs, local Chambgrs of Commerce,
Junior Achievement, Rotary Intemational, National Alliance of Business and
others. This resource has been stimulated by, directives from the national offices
of the many community-based organizations that have endorsed the concept of
career education.

Itis suggested that the interest and participation of the community in career
education can be an important resource for the development of a local career

. education curriculum, particularly for implementation of the curriculum.

Communication and joint efforts between the schooland the community can
provide students many career education opportunities. Career Education:
Teaching/Leaming Process, published by the U.S. Office of Education (USOE),
Washington, DC, offers suggestions for community involvement. To strengthen
the career education program, members of the community should be encouraged
to: ’ ’ :

®erve on advisory councils

® assist in staff training

® speak to student groups

& sponsor field trips

o offer intemships and shadowing

® advise as to relevance of curriculum

® provide materials about the wqrld-of work

@ promotespublic awareness of %yer education

® provide work experience sites '
® Share projections of future job needs :

The types of career education activities that develop in a particular locale depend
on theneeds of the students. Parents can be an invaluable resource. In addition to
providing instruction and role models, parents can also contribute to the students’
developiment through participation in numerous community activities. Among

those enumerated in the USOE booklet mentioned above are the followingy

¥
® serve as volunteers .
® assist in school resource surveys
® accompany students on field trips
® demonstrate hobbies

@ assist with school newsletters . o
® participate in P.T.A. programs . ,;

® encourage involvement by retired persons
® serve on advisory committees ' ’

Professional associations ~ ) . ,
The national and state professional associations af virtually every subject area
taught in our schools have endorsed the concept of career education and have

<, >

-
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developed reference and instructional materials for teachers. By and large, these
matenials have assisted teachiers at all grade levels in the art of integrating career
education into the existirig cyrricula. Most significantly they have helped teachers
to identify for their stud the career implications of their subject content. They
also have identified the relevance of many academic skills in the pursuit of careers—.
*
\* Itis recommended that the leadership and members of the career education
curriculum committees.fully utilize the resources of these professional 4ssocia- ’ ] )
tions. The state consultants for many of the disciplines taught in the school district . .
are available as resources to assist in the development of a curricilum in career '
education. They can also indicate the current professional leadership personnel "
« available within each subject area. A list of state consultants is provided in the
~ current Connecticut Education Directory available through the State Department
of Education. : ‘ |
The state consultant identified as the state coordinatdr of career education is
responsible for doing just what the title indicates—coordinating career education
activities within the state. The office acts as a referral resource. Inquiries concern-
ing career education policies, programs, models, activities, and special tesources .
are referred by this office to the appropriate national, state, regional, or local _ .
agency. A Guide to Curriculum Development in Career Education has been
developed under the manxment of the state coordinator of career education.

o

National professional associations supply p&riinent inforrnaﬁon"regarding
career education at all levels. Materials publisheﬁgrclu}ie pamphlets, newsletters
jand other resources. Inquiries should be directed To: Y

rd

National Association for Career Education -
, Glassboro StatgCollege )
Glassboro, NJ 18028 " - ‘ !

National Association for
Industry-Education Cooperation

235 Hendricks Boulevard

Buffalo; NY 14226 .

Arnerican Personnel and Guidance Agociation

2 Skyline Place, Suite 400 \ v

5203 Leesburg Pike e o .
Falls ?&MQO‘H ) 5
S~ - *

‘

¢ .
National education agencies - -
The Y.S. Office of Education has established a special agency to provideinforma-  * "E ; .

tion and leadership in career education. It is called the U.S: Office of Career
Education. This office has extensively funded model career education programs R
throughout the nation. Information about-these programs as well as a series of
career education monographs have been published and made available through
the Superintendent of Documents, U.S. Government Printing Office, Washing-

ton, DC 20402.. The public inquiry telephone number is (202) 783-3238. .
. - . @ : ‘
. , %‘ / hY
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®  \The National Instityte for Education (NIE) has done ;::)nsiderable research in~

the area of career egucatior It established four experimental career ‘edycation
models and has published éxtepsive materials onthese models, as well as on other 2
career educffion research projects. NIE is l6cated at Brown Building, 1200 19th
Street NW,"Washington, DC 20208. . ‘

» N -
N x C.

One of the'mosf extensive national resources for inférmation and material A
on career education is the National Center for Research in Vocational Education.  _
located at Ohio State University in ‘Columbus, Ohio. The toll-freé télephone .
number is 1-800-848-4815. Despite itstimifing tte.which seems-to-indicate only
research in vocational education, the Center has pioneered the development of
extensive practical career.education materials. Its fange of materials reaches from
managing and evaluating career education to innovativg, career guidance prac-

“tices in the high school. The Center is the location of the ERIC Clearinghouse
on Adult, Career and Vocational Education. ERIC is a computerized retrieval sys-

tem that provides succinct digests of an enormous number of career education
publicationsg.

~

~ . R

n

Commercial print and nonprint mateilals

The amount of career education instructional and reference materials thaf has
been developed and: published commercially overithe past few years is quer-
whelming. The quality of these, materials may vary considerably. It may not be
feasible for a local school district to locate all of the published material that can be
effectively used as career @ducation resources. It is duggested that the most
valuable assistance in #{js matter.can be procured through cooperative activities -
carried on through .the.gsier education resource centers of the RESCs. They are_

. . 4] . » . ) .
constantly rewemng{gy valuating currenit materials in career education.

Careel) Education Publications
Newsletters and other periodicals provide readers with the latest developments in
career education, workshops offered nationwide, and current bibliographies.

Subscriptions,are’ available dirfctly from the individual publishers:
. g § . . Newsletters 2 T .

Career Education News > CES News 5
Bobit Publishing Company :™* + 875 North Michigan Avenue
1155 Waukegan Road . . Suite 1850 ’
Glenview, IL 600%5 . Chicago, IL 60611 .

N I ] .
Career Education in the States . ERIC Clipboard
Task Force on Career Education ERIC Clearinghouse on Adult,

of the Education Commission Career and Vocational Educationi
on the States - Ohio State University
1860 Lincoln Street, Suite 300 1960 Kenny Road i
.Denver, CO 80295 ; . Columbus, OH 43210

Career Education Workshop
Parker Publishing Company
Route 59A at Brookhill Drive <\ .

»

. West Nyack, NY 10994 -

A
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Inform

National Career Information Center

American Personne] and Guidance
Association

2 Skyline Place, Suite 400

5203 Leesburg Pike <

Falls Church, VA 22041 Ca

L

A\l 4
1

Career Education Quarterly
National Associatonof Career

Education )
c/o Boston University ;

\

toe

- . School of Education

765 Commonwealth Avenue,
Room 1502

Boston, MA 02215 . 7.

6! d

+

Facilities for career education ~.

b S
=Y 33
News from NACE R
National Association for Career
Education

c/o Office of Career Educatlon
Glassboro State College  ~
Glassboro, NJ 08028

[

. . Other Periodicals

Journal of Career Education
University of Missouri

College of Education, Room 111
Education Building

Coluymbia, MO 65211 -

-

)

For the most part career education- does not require special facnhtxes other than -
those used in all other disciplines: This has been continually emphasized by
reépeated statements that career educatlon should be an integral part of all
disciplines and that generally the_ career educanm content is infused into the

existing curricula of all subject areas.

N

L]
e
.

One exception to be considered 1s the use of community resources for

exploratory and vocational training int
tions for career education cumculum

shnps The significant facility considera-
velopment are identification of commu-

nity sites, the procurement of necessary transportatton, parental involvement,

insurance and safety measures.

«

—_

-

. Computerized éareer education infomfaﬂon

]

The use of computer services assists in the development of a sound career .

education program. Career information obtairfed and.incorporated with resource
and mdustry materials provide the student with up-to-date data covering careers,
colleges, apprenticeship training and employment potential. Decisions for the’
future can be based on selected prolectlons Two sysfers used in Connegticut
are: . . . ,

Constder/Guxdance Information System (ConSIder/GlS) Educational Ser-
vige Centers Computer Netwqﬁ (E.SCCNET) Contact Kathryn Smith at ACES,
562-9967. , L

MOIS New 'England Career lnformahon System Individualsin EASTCONN
area, contact-Paula Cohen, Director of Instructional Services at 456-3254..
Outsrdé the EASTCONN area, contact Robert Goldberg, District Manager 1355
Liberty Street, SpnngﬁeLd MA 01104 at'413-788-6163.

'. **' . -
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7 In Suinﬁnarjz

Many of ‘our critical economic and social problems revolve around people and
work. There is an increasing awareness among educators of their responsibility to
prepare students to work in a rapidly changing, highly complex technological
society. Career education is one of the educational responses to this challenge.

Career education is designed to prepare all students for “work” —not neces-
sarily to prepare them for a specific “job’’ but essentially to prepare them for work
, that is meaningful, productive and self-fulfilling. With leadership provided by the *
State Board of Education and the State Legislature, local boards of education are .
» betterable to prepare shidents for work through career and vocational education. .

A Guxde toC umculum DeveIopm
assist local school districts advance
pedagogical clrriculum that will
dents. Three fundamental prin¢i

t in Career Education has attempted to

preliminary planning efforts into a sound

et the career education needs of their stu”

that are specific and unique in developing

career education have been consistently stressed throughout thns guide.

® Career education is a concept rather than a separately scheduled mstruc-
tional program. Knowledge, skills and attitudes that comprise career edu-
cahg_n lmust be infused omntegrated into every sybject dnscnphne at every
grade level i
® Career education is notan “‘add-on” subject that deh§st§ from theleaming
L of basic éducation skills. In fact, it enhances them because it goints out the
relevance of these basic skills.
® The teaching/leaming process of career education frequently extends be-
yond the four walls of a classroorn.and its teacher. Career education, when

“ . resources.

m
s

l A

<

effectively developed involves parents and the commumty asinstructional |




| . 'Appendix-A-
Statewide Goals for Education ..

From Connecticut’s Com 'rehei;sive Plan for 'Element'ary and Secm{dt;ty Educat{c;n,‘
1980—-1985 ) . - ,L

Y

]

WY

. . GOAL ONE -
Motivation to Lsam

To realize their potential to 1gam, students -
c must be highly motivated. -

-

Therefore:
. ) o ‘ '
Comnecticut public sct};ool students will develop strong motwvation by responding to the
* high expectations o6t their parents, teachers and school administrators; by understanding
and"striving to fulfill personal aspirations; and by developing the positive feelings of self
worth which contribute to responsible behavior and persopal growith, health and safety.

- .

&

Mastery of t:he Basic Skills .

- " Proficiency.in the basic skills is essential for | l
acquiring knowlegge and for success in our
« society. <

v s o
.

.

. Therefore: * -«

- -

- Connecticut public school studer:@'will, to their full patential, learn to communicafé
effectively in spéech and writing; read ‘with understanding; acquire knowledge of and
ability in mathematics; and strengthen decision-making skills. ot ‘.

o . 3 g
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N , Appendix'A (continued) T .
- L B - . GOAL THREE -
_- i . C - A.c&ulsitlon of Knowledge
N : : ) Acqumng knowledge leads to fuller reahza-
" tion of individual potential and contributes -
° % to responsible cmzenshlp
.. e . o . Therefores
- . % N . LS

Connechcut publi¢ schod! students will vau1re the knowledge of science, mathematics,
social studies, the arts, literature -and languages which leads to' an understanding and

>

. ’ appreciation of the values and the intellectual and artistic achievements of their cultare and
: " * e other cultures; and will take full advantage of opportunities to explore, develop and express
N : : thelr own umquenes’s and creativity.” “ “
_' ° . :  * .GOALFOUR i
T Competence in Life Skills -

Students afe, challenged to function suc-
cessfully in multiple roles: as citizens, family -

members, parents, producersand consumers. R
s . o U 4
o ' Therefore: : \

. .
. ¢ ‘

- =~ Connectieut pubhc school students who complete secondary level studies will have the
ability to Make informed career choices; understand the responsibilities of family mem-
bership; and parenthood; be prepared to undertake the responsibilities of mhzenshrp in

}  -their communities, in the _state, in the nation and in the world; and have the skills,

knowledge and competence Teqyired for success in meaningful employment, or be

qualified to enter pestsecondary education. ) .

< L} he
) . ~ % GOALFIVE -~
“. w,:- Unders;anding Soc(etys Valtms pp '
. A R . . ‘ .
. . R e "be responsrble citizens and contnbute . - 0.
- .} L. . c N posmve change, students must understand i
. b ) s . and respect the underlying values of this so-
- . . oo s ‘.’l X ciety, : . _‘
- - P ' . ’ )
oo < . - . . - )
' Rl . ‘o Therefore: ‘
* .4
‘ ) -7 Connecticut public school students will appreciate diversity and understand the mherent
PR r _ strengthsina pluralistic society; they will understand and respond to the vital need for order
. ) > * © under law; they'will acquire the knowledge necessary to live jn harmony with the environ-,
* ' ment, and actively practice conservation of natural resources, and they will respect the ¢
. il humanity they share with other people
- [ ST ~ -
. ow ! ) ' . - s - - ' . ) ’ )
. . e ;
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- o Appendix B
o Legislation

The series of guides to “curriculum development published in 1981 by the ‘Sta,te.of

Connegficut Board-of Education is consistent with the provisions of Sections 10-4 and

10-16b {or P.A. 79-128) of the Connecticut General Statutes.

Section 10-4. Duties-of-Beard. (a) . . . shall prepare such courses of study and
publish’such curriculum guides . . asitdetermines are necessary o assist school districts to
carry out the duties prescribed by law . . ' ' i

.
<

Section 10-16b. Prescribed courses:of study. (a) In the public schools the -

program of instruction offered shall include at least the following subject matter, as taught
"by legally qualified teachers: the arts; career education; consumer education; health and
safety: language atts, including reading, writing, grammar, speaking and spelling; mathe-
matics; physical education; science; social studies, including, but not limited to, citizenship,
economics, geography, government and history; and in addition, on at least the secondary
\le_vel, one or more foreign languages and vocational education,
“ N s
(b) Each local and regional board of education shall on Séptember i, 1982, and®
"annually thereafterat such time and in such manner as the commissionex of education shall
request, attest to the state board of education that such locator regional board of education
offers at least the program of instruction required pursuant to this section, and that such
program of instruction is planned, ongoing and systematic. ’

(c) The state board of education shall make available currictlum materials and such
other material§ as may assist local and regional boards of education in developing instruc-

tional programs pursuant td this section. . \ ’
e R
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/\ Appendix C SR SN

Reglonal Educatlonal Service Centers N
: i R - /

Area Cooperative Education Services (ACES) s
800 Dixwell Avenue
New Haven,?CT 06511 s

3

Capitol'Region Education Councik (CREC)

212 King Philip Drive
West Hartford, CT 06117

-~

Cooperative, Educational Semces (CES) et
11 Allen Road ) .
’ Norwelk, CT 06852 iy W .

Eastem Connecticut %_«\agional Educational $ervice Center }EASTCONN)
RR. 2 ,
Willimantic, CT 06226 ) .
. . -
Long-Range Edacational Assistance for Reglonal Needs (LEARN)
P.O. Box 220 .
East Lyme, GT 06333 !

[
Regional EducaJonal Semces Concept through Umtesi Effort ( RESCUE)
R.R. 2, Goshen Road
" Litchfield, CT 06759
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Appendix D
: | Career Edycation
) Evaluation Resources -

.O

. ﬂhﬁ bibliography is taken, in part, from Bibliography on Career Educa-
tion, published by the Department of Health, Education and Welfare,
T Office of Education, Washington, DC. . ' v
Adams, Kay A. and Jerry Walker. Improving the Accountability of ‘Career Education
Programs: -Evaluation Guidelines and Checklists. Columbus, OH: Naﬁotpal Centgi for
. Research in Vocational Education, 1979, 103 pp. (RD 168).

¢- Aslanian, Carol B. and Regina Payl. An Evaluation of the CERES Model Project: Career
Education Responsive to Every Student, Ceres, California'(Report from USOE Grant

~No. G007506902).-New York: Policy Studies in Education, August 1976, 39 pp.
(ED-162-073). * s ) . *

USOE Grant No. G007604329). Crawfordsville, IN: New Educational Directions, Inc.,
July 1977, 43 pp. (ED-143-852). - '
Bonnet, Deborah G. What Does Career Education Do For Kids? A synthesis of 1975-76
2 °  Evaluation Results (Report from USOE Grant No. G007604329). Crawfordsville, IN:
New Educational Directions, Inc., June 1977, 79 pp. (ED-143-831). .
Development Associates, Inc. Evaluation and Educational Decision Making: A Functional
Guide to Evaluating Career Education. Washington, DC: U.8. Office of Education, | ™ |
September 1975, 133 pp. (ED-117-185). ) . L
Development Associates, Inc. Handbook for the Evaluation of Career Education Pro- '
_ grams, Washington, DC: U.S. Office of Education, August 1974, 150 pp. (ED-099-682).
Division of Administrative Services. A Practical Handbook for Evalugting Educational
Programs. Hartford, CT: Connecticut State Department of Education, 1979, 31 pp.
" Enderlein, Thomas E. A Review of Career Education Evaluation Studies. Washington,
DC: U.S. Office of Education, 1976, 34 pp. (ED-141-584)." \
" Kester, Ralph J. Using Systematic Observation Techniques in Evaluating Career Educa- *
* flon. Colurhbus, OH: National Center for Research in Vocational Education, 1979, 64 \
' . PP . EV ' )
v " Malak, Sharon and others. Assessing Expeﬁmental\.eaming in Career Education. Colum-
; bus, OH: National Center for Research in Vocational Education, 1979, 124 pp. (RD

¢

’ :
- 165 . . . '
LA . . a 1
j' N L3 .

Bonnet, Deborah G. The Design of Career Education Evaluations in1975-76 (Reportfrom v -
: P
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Appendix D (continued)

‘ s

McCaslin, N.L. and others. Career Educanon Measures: A Compendium of Evaluation
Instruments. Columbus, QH: National Center for Research in Vocational Education,
1979, 354 pp. (RD 166).

“a McCaslin, N.L. and Jerry P. Walker. A Gulde for Improving Locally Developed Career
: « Education Measures. Columbus, OH: National Center for Research in Vocational Edu-
< cation, 1979, 52 pp. (RD 167).

McCaslin, N.L. and Kay A. Adams. Managing and Evaluating Career Education. Colum-
bus, OH' National Center for Research in Vocational Education, 1978, 49 pp. (RD 154).

McLean, J.E. and M.R. Loree. Comprehensive Career Education in a University: Evalua-
tion (Report from USOE Grant No. G007502124). Umvers1ty AL: Umversnty of Ala-
bama, 1977, 109 pp: (ED-132-396). .

Mitchell, Anita. MeasunngCareerEducanon Objéctives: Current Status andFuturerrec-
tions. Columbus, OH: National Center-for Research in Vocatzonal Education, 1980 28
pp. (IN207). "

Mitchell, A.M. and others. Ways toEuaIuaterfferentTypes ofCareerEducEﬁ_ Activities:
A Handbook of Evaluation Models (Report from USOE Contract No. 300770303). Palo
Alto, CA: Amencar‘\ Institutes for Research, July 1978, 228 pp. (Ed-162-108),

Peat, Marwick, Mitctrell and Co. A Systematic Approach to Evaluatihg Career Education
Materials at the Local Leuel Washington, DC. Us. Ofﬁce of Education, November
1974, 49 pp. (ED-109- 381).

Strong, Merle E. The Comprehensive Career Educanon System of Rockford, IL: A Third
Party Epaluation (Report from USOE GransNo. GOO7502397) Madison, WI: University
* of Wisconsin, July 1976, 74 pp. (ED-131-261). ° l-ri

* United States Office of Education. An Evaluation of the’Board of EdyEation ef Baltimore
County Career Educatién Project: Creating New. Groups of Human Resources for
Career Education through Strengthening Linkages Within and Among Schools (Report
frgen USOE Grant No, G007502299). New York: Policy Studies in Education, August
-1976, 29 pp. (ED-164-767).

United States Office of Education. Evaluating Career Education in the Ans: The Arts

v Center, Pawtucket, Rhode Island (Report from USOE Grant No. G007502312). Provi-
A dence, RL: State Council on the Arts, August 1976, 57 pp. (ED-160-802).

[




g , - ~ Glossary

. Ability. * “Actual power to perform acts, physical or mental, whether or
f not the power is attained by trainingand/or education. Ability
- ., implies that the task can be performed now.

Adaptability ‘'~ The qualitf&f being able to adjust one’s self to changing expec-
. * tations within an occupation _

Adjustment The process of 1;ersonal modification which 6ne must accept as
e ) part of the changing world
N &
Aptitude - The tendency, capability, or potentialfo learn or understand
¢ Attitudey " Mental and/or emoiﬁonal‘ position inﬂuencinghone,to accept or
4 . : reject particular groups of individuals, sets of ideas, situations
i or values reflected in behavior .
Al
Avocation , An activity pursued in addition to one’s work mainly for enjoy;
. ment (hobby). Any individual whose career provides fim
with a means of livelifood and some leisure time can find
\ + satisfaction through hi§ avocatiop in areas of life other than
-his career. )

‘Jareer The sequence of occupations and/or jobs engaged in or occu-
" pying a person throughout his/her lifetime

-

Career lopment A continuous, developmental process, a sequence of choices
- - - S “Which form a pattem throughout one's lifetime and which
’ . represent one’s self-concept )
g~ - o«
Career Dévelopment )
“ * y Process s Defined in “Career Development’”’

[

&  Career Planning and

Preparation The process whdreby a person examines her/his interests and
Yoo qbiliﬁc'és in relation to possible careers and based on his/her «
. . decisions, she/he prepares by fulfilling certain educatjon and
. T training requirements. -~ . ,
’ . - Y { .
. Chaimof Command®  Order of authiglity with respect to.job positions. « -
.« . Community - Body of individuals organized info a unit linked by common
: ‘ +  interests . -
AT . : TN
N

H ~r
Al

- é -

N .
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* Glossary (continued)

-

Cancept

Condition

. Decision Making

Decision-Making*
Process

. Dignity and Worth

. D.O.T.

v é

Economic Structure
v

Educational
Preparation +

. ‘Employment Trends «

I@a,‘ - N

Employabil y .

Entry Level

-

v Environment

Evaluation*
. " .Procedures

»
Extrinsic
Fipancial Aids

Frame of Reference

;
. 7

: /-tx§e enterpnse system "

it

FAXERN

.
- o . ‘.

Mayor idea, thought or notion identified as essential to-the ca- * ¢ ﬁ
reer development process - :

-

Circumstance which exists as a result of modifying factors e.g., .
the employment rate and its refanonshtp to govemment

spending . <. :
Determmanon ammived at after consideration
— ¢ N ’ .
Act of deciding upon an occupanonal course of action in a sys- .,
tematic way *

.Degree of esteem (intﬁnsic worth) and relanve values of a pér- * .
son related to moral, intellectual and personal values" . }

Dictionary of Occupahonnl Titles. Comprehensrve occupation-
al information resource published by the U.S, Govemment

The arrangement of the economic components mak)ng up the

An educanonal process whereby a‘person meets cerfain com-
petency requitements in order to enter, remain and advance
. in a certain occuRatron

€
3

“

)

General direction, development and mouement of JObS .whtch
 fincludes . -
. (a) whelher workers are current]y in demand o

{b) whether employment is expected o increase ar’ de-
L crease, fand : 2
u Mic)‘i what the mdin factors %rewhrch caninfluence the growth

i znd dglt@n(& of the oceupation. . - .

\

} -
Abrhty to Secur$ and thaintaier employment $hrough proper
training anﬁ the 63( |Slng%f Agood work ‘habits - ~

Lowestaposrt{on Tr_r)anyl occupanon as dehned locally by collec-
tive bargaining agreement; p‘ast practice or applicable per-

sonnel‘ryles > . &
O .
The surrounding conditiqns, lgﬂ\}ences orforces that lnfluence
or modr@) the- career deveiopment process ' .
; N “ .
Those procedures desrgned to tes?’the efféctiveness of learning
activities and objectives v . .

From withput, extemak Used in rgferepce to the easrly rdenn-
fiable and extraneous feature’s dﬂgccupanons

Monetary assistance which enables one to meet riec
cupattonal tratnrng and/or educanonal requiremen

1
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General Educatiorr* Often referred to as a liberal educanon It is training of a broad
academic nature which does not have a particular occupa-
tionat objective.

Horizontal ‘

Mobility Movement of an individual from one positior(to another within
o . the same strata (e.g., mason-painter) t

Individual . . ’

Potential The capacity of the individual for changing. and/or growing
. in capability and self-fulfillment .
Industry ) A group of productive, profit-making enterprises have a
. similar technological structure for production and that pro-
duce or supply technically similar goods and services) !
Institutions The sum of the patterns, relations process, and maeriahinstru-
- ments built up around major human activities. They regulate
and - standardize behavior. Examples of institutions are
~ school and church, built around educahon and religion, re-
* . Sspectively.
Interdependency * ¥ Mutual dependence on one another
., Interest . Preference, discovered through the study of self and qccupa-
L tions within the work Wworld, for an okcupational tield. One’s
interest changes as he/she is exposed to new ‘experiences
. . . that leacPher/him to new interest areas.

Interplay Mutual action or influencé that takes place in a reciprocal re-

. N s » lationship . \
Intrinsic Internal,or inner, as in the “Intrinsic” values of an occupation

) ., which are sigpificant to an individual

Job + . " Employment,-involving specific dyties, undertaken for rerpu-

. neration .

Job Cluster Jobs which are related tin'qugh ilarity in work performed;

. tools, equipment and materials used; knowledge needed;
- and mental and physical characteristics required oi workers.
“Job De§crip'tion . Descriptive statenent giving properhes of a parncular job.
Job Family , Employment related through common enterpnsp {for exam-
2 -« ple: food services)
" JobLevel ' Position of a specific job in the strugture of an orgamzahon '
based on its importance and préparation and experience re-
, quired .
Job Requirements Specific knowlédge, skills, and training needed to satisfy a par- )
. . . ticular area of work - .
Leathing - . o L
Activities Actions of projects through which specific learning takes place
2 Learning Outcomes Kn‘owledge&angl skills attained”
N o
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aGlossary (continued)  ~ ~
. 4
Leisure Time , - Free time after the practical necessities of life have been at- |
tended to; an increasing commodity in our society due to
- - ~ technology A
Life Style 2 An individual's way of life determined by attitudes and values
: expressed in self-consistent manner -
' Objectives - The teaching vehicle used to develop an understanding of an
’ expressed, career ?evelopment concept .
, ° Qccupation . Work activity in various job settings inwhich people engage
A . in a group of similar tasks organized in similar ways« It occu-
. < pies the warker for a period of time but does not require . y
K ) - single-minded commitment. it requites differentiated train-
° ’ * " ing but may involve considerable retraining.
‘ Occupational ' . A .
* D TN *Cluster - " Occupations which are related 3nd grouped according to type

of work, skill of work(er, and place where work is carried on
‘ ' . Occupational . ~ - . ’

N Expectatioﬁs Rewards andi satisfactions which a person anticipates from an
. . occupational choice which must be considered in relation to
self - . N '
* . - . JJ
Occupational o
Fields ‘ Areas of refated vocations in society ) :
. L, Occupational ». ' . R
. Information Valid and usable dafa about occupations, including duties, re-
A - ' quirements for entrance, ceonditions of work, rewards of-
. ) ( fered, advancement pattern, existing and predicted supply
) . ' of and demand for workers, and sources for further infora-
e . 1‘ tion e : *
. i Occupational Level See job level. L
’ \ . Per'sional :
. ; Attributes * . Intrinsic qualities of an individual which he/she must ¢onsider
. - <L in relation to her/his choice of job and/or occupation
. R . Personal Needs Relating to a particular person in-a private manner—must be >
. . met ghrough his/her occupational choice
Phase, ~ Astage or interval in a development or cycle
Professicenal . o
. . Occupations Occupations characterized by social power, status and a high
- . degree of technical skills entailing specialized preparation ... .
. : b
. ) Psychological oo . .
: Demands Needs related to mind anZloﬁons .
¢ - . ~
: Relevance Pertinence or appropriate! of occupational elements to the oo
. ' individual - " -
> ! -~
¥ )  Self ) *  The entire make-up of the individual, emphasizing the relation-
. : ship between the individual’s changing perceptions of him- |

self/herself.and meaningful career choice
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Self Appraisgk.r/—/—Evaluaﬁon of oneself withAfespect to one’s attitudes, values,
etc so that a realigic decision and choice can be made.

Sequential © Contituous and consecutive phases of the career development

process = ° ¢

Service Occupation Useful work which meets the.needs of the public but does not
) , produce a tangible commj’lty

Significant Adults * People who through effective interpersonal relationships
.. influence the career choice of others

Skills .The ability of an individual to use knowledge effectively in the
. execution of work performance. A developed aptitude.

Social Needs = Needs of society which aré'met through people working in oc-
-dupations necessary for the sustenance of that society

Specialization Quality or $tate of being highly developed for use or employ-
) ment in a particular line of work
Stagej , [+ ¢ Period or step in a process; activity or development
Technical
Occupatijons cup_a_gns requiring specific mechanical and scientific
knowledge . ° :
Technology .o Application of gientific principles to mdustry -
Tdpic Specific teaching content which enables the implementation of
stated objectives
Value Standard of judgment accepted by persons, groups, or insti-
, ] tutions, stemming from and conditioned by their societal
contracts ‘
" Vertical Mobility Movement between jobs considered to have different status
’ Vocation Implies a”dedication or lapg-term commitment to a type of
N work with its actompanylng requirements, rewards and ex-
> pectat:oris ¢ . .
Vocational
Guidfince An “individualized” aspect of the educational program that
- provides individual counseling to each student to help him/
. her make right career choices and to reach her/his full poten-
- tial in the area of career development
Work Fulfillment of job duties, expectat:ons for which one has been
employed in order to provide a’ purposefu theans ofhvell-
, hood
Work World 4 The breadth of carger oppoxtunities and occupations available
to an individual i to make a career decision
2 .
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